
Raynham Primary
School Policies

Maths Policy
February 2021



VISION

We strive to enthuse children’s love of maths through a creative approach to learning
that is rich in making cross-curricular and real life links so that learning is meaningful
thus enabling children’s mathematical fluency, reasoning and problem solving skills to be
retained in their long term memory.

SECTION 1         INTENT

1.1 Aims
This policy outlines the teaching, organisation and management of the mathematics taught and learnt at

Raynham Primary School. Fluency, reasoning and problem solving at the core of the Maths National Curriculum

(2014) underpins the mathematical learning at our school. Early Years Foundation Stage Curriculum for Nursery,

Reception and Key Stage 1 and 2. The policy has been drawn up as a result of staff discussion and has full

agreement of the Governing Body. The implementation of this policy is the responsibility of all the teaching staff.

Maths is a vital part of the curriculum.  It provides a set of important skills for life and supports work in many

other areas of the curriculum. It helps children to make sense of the world.  It creates a confidence when dealing

with number in all walks of life as well as a lifelong enjoyment of the challenges and puzzles that are available.

We aim for children to:

● develop fluency, reasoning and problem solving skills in line with the National Curriculum for Maths
● develop a positive attitude towards mathematics
● learn mathematics through real life context opportunities such as using the outdoor curriculum and

environment available in our school (e.g. farm, vegetable allotments, field, park, school playground)
● explore mathematics in a creative way through Concrete, Pictorial and Abstract approach as well as art
● develop a sound understanding of the number system
● develop mental calculation strategies
● present all new mathematical concepts in a practical context
● encourage children to be flexible in their approach to mathematics
● develop an understanding of the relationship between maths and other curriculum areas
● develop communication skills in maths; sharing ideas, experiences, question and clearly and fluently using

the appropriate mathematical language
● allow all children to experience a sense of achievement regardless of age or ability
● provide investigative and practical activities designed to develop problem solving and mastery skills
● be able to apply previously acquired concepts, skills, knowledge and understanding to the new situations

both in and out of school
● make maths an enjoyable and worthwhile activity in every class.

For parents to:

● be actively involved in their children’s mathematical learning both in school and at home
● understand and support the school’s mathematics and homework policy and scheme of work.

1.2. Approach
Medium term plans overviews are adapted in line with the school’s vision and aims. They build on the following:

● White Rose Hub, NCETM, NRich
● CPA approach (concrete, pictorial, abstract) and links to intelligent practice
● cross-curricular and creative approach
● developing oracy through T4W in Maths and real life connections in the local environment



SECTION 2         IMPLEMENT

2.1 Planning
Planning is undertaken at three levels:
Long term planning is in accordance with the New National Numeracy Curriculum (2014).
The yearly teaching programme identifies the key objectives to be taught in each year group.
Medium term planning is detailed and in accordance with the New National Numeracy Curriculum (2014). It
gives the main teaching objectives for each term and ensures an appropriate balance and distribution of work
across each term.
Short term planning is carried out weekly by the class teacher. These plans list the specific learning objectives
and details of how the lessons are to be taught, including key vocabulary and resources required, and clear
differentiation to meet the needs of the children within the class/group.
Within short term planning, clear success criteria for each learning objective taught should be created –
demonstrating the progression needed to reach and exceed the objective. This will enable the class teacher to
follow a clear and systematic teaching sequence, where input and activities are differentiated by considering
which parts of the success criteria individual children are ready for.
These plans are monitored by the Maths Co-ordinator.

Scheme of Work - teachers should be planning alongside with resources from White Rose Hub scheme using
adapted Medium Term planning to guide them..

Planning, where possible, should involve real life contexts for maths, where children are problem solving with a
purpose in mind.  There should be a whole class investigation planned at least once per half term to practise
different elements of routine and non-routine problem solving, including: finding all possibilities, logic problems,
finding rules and describing patterns, diagram/visual problems and exploring different aspects of number in
order to support the development of mastery skills. During these investigations, there should be a focus on
specific routine and non-routine problem solving skills that are transferable to other contexts.

Class teachers should regularly plan for opportunities for children to apply their maths skills to different
problems within maths lessons and across the curriculum. This will also allow children to revisit, practise and
consolidate different areas of maths and apply them within different contexts.
When planning across the curriculum, questions should be used within titles of units of work and lessons, to
initiate an ‘enquiry’ approach.

2.2      Teaching and Learning
2.2.1     Teaching
To provide adequate time for developing mathematical skills, each class teacher will usually provide a daily
mathematics lesson. This usually last 1 hour in Key Stage 1 and 1 hour and 15 minutes in Key Stage 2.
In Foundation stage, learning opportunities are provided indoors and outdoors with planned daily
cross-curricular focused activities.

The school uses a variety of teaching and learning styles in maths. Every teacher has their own teaching method
and style and this should be encouraged to broaden the experiences the children receive. Our
principal aim is to develop children’s fluency, reasoning and problem solving skills. During our daily lessons, we
encourage children to ask as well as answer maths questions. They have the opportunity to use a wide range of
resources, and apparatus to support their work.

Within these lessons, there will be a good balance between whole-class work, group teaching and individual
practice.



2.2.2   Role of support staff
There is usually a member of support staff present where needed in a maths lesson. It is our policy that they do
not always work mostly with a small group of children needing focused support but circulate the class, giving
teachers the opportunity to work with focused group as required.

2.2.3 Display and Resources
In the classrooms there should be, either on display or easily accessible to children, level appropriate resources,
particularly concrete and pictorial apparatus to support children to grasp concepts.  Mathematical vocabulary
should be displayed so that children use this in the communication of their understanding.  There should be
maths work on display in classrooms and in other areas of the school in order to encourage a positive attitude
and enthusiasm towards mathematics for all groups of children.

2.2.4 Learning
All through Early Years, KS1 and KS2, children are learning in mixed ability classes with the exception of Year 6
where children are streaming according to their abilities. This is to ensure that we enable all the children to
develop their full academic potential as they have exposure and opportunities to develop depths of
mathematical understanding through investigations, creative and CPA (concrete, pictorial, abstract) approach to
teaching whilst having opportunities for partner and team work.

The maths lessons will provide opportunities for children to practise and consolidate their skills and knowledge,
to develop and extend their techniques and strategies, and to prepare them for their future learning.

It is expected that for each unit of work, the class teacher adapts, simplifies and extends the objectives and tasks
for the specific needs of their class/group. Mental / oral plenary slots should be used to close gaps in learning
and review what has been learnt in the lesson.

Foundation Stage
In the Foundation Stage, children are given the opportunity to develop their understanding of number,
measurement, pattern and shape and space through a combination of short, formal teaching as well as a range
of planned structured play situations, where there is plenty of scope for exploration.

Children will become very competent ‘counters’ so that their fluency with the number system provides a
foundation for mathematical understanding. Counting forwards and backwards in many different sized steps as
well as from different starting and ending points is essential.

Maths learning builds from a concrete understanding of concepts where children are manipulating objects.
When children are able to see concepts this way, they then need to understand the same concepts represented
pictorially. Children are then ready for abstract representation before being able to apply their knowledge to
different situations.
Children should be encouraged at all times to communicate their understanding of maths so that it clarifies their
thoughts.
Children’s mental maths is of great importance, with number bonds, times tables facts and various strategies for
calculation taught and practised at school with support sought from parents through homework activities.

A progression towards efficient written calculations should be developed and applied consistently in each
year-group. The school Calculation Policy should be followed.

Nursery:
● Daily whole class input focussing on number, calculating or shape space and measure
● Planned practical mathematical activities indoors and outdoors
● Focus activities once per half-term

Reception:
● Daily whole class input focussing on number, calculating or shape space and measure
● Planned practical mathematical activities indoors and outdoors
● Daily cross-curricular focus activities
● Chants/songs should be taught each week (see Appendix 2).



KS1
● Mental oral starter (10 mins) this will involve whole-class work to rehearse, sharpen and develop mental

and oral skills and revisiting prior learning. Selected timetables should be taught each week (see
Appendix 2).

● The main teaching activity (about 30 to 40 minutes)
This will include both teaching input and pupil activities and a balance between whole class, grouped, paired and
individual work. In addition, teachers will provide opportunities for children to use their investigative skills to
explain, reason and solve routine and non-routine problems.

● A plenary (about 10 to 15 minutes)
This will involve work with the whole class to sort out misconceptions, identify progress, to summarise key facts
and ideas and what to remember, to make links to other work and to discuss next steps. However, teachers must
respond to the needs of the children in their groups and organise and adapt the sessions accordingly.

Teachers need to ensure that there are practical/ hands –on activities incorporated into lessons when new
concepts are introduced and when deemed necessary throughout the week to help secure children’s
understanding of the concepts taught.
Fridays to be used for closing the gaps –consolidating and reinforcing concepts children find challenging during
the week.

KS2
A typical 1 hour 15 minute lesson in Years 3 to 6 will usually be structured like this:
● Oral work, mental calculations, mental maths (2X weekly) and Speedy Timetables (2X weekly). Selected

timetables should be taught each week (see Appendix 2).
This will involve whole-class work to rehearse, sharpen and develop mental and oral skills and revisiting prior
learning.
● The main teaching activity (about 30 to 40 minutes)
This will include both teaching input and pupil activities and a balance between whole class, grouped, paired and
individual work. In addition, teachers will provide opportunities for children to use their investigative skills to
explain, reason and solve routine and non-routine problems.
● A plenary (about 10 to 15 minutes)
This will involve work with the whole class to sort out misconceptions, identify progress, to summarise key facts
and ideas and what to remember, to make links to other work and to discuss next steps.
However, teachers must respond to the needs of the children in their groups and organise and adapt the
sessions accordingly.
Mondays - are used for practical/ hands –on activities incorporated into lessons when new concepts are
introduced and when deemed necessary throughout the week to help secure children’s understanding of the
concepts taught.
Tuesdays – Wednesdays are used to teach skills so children can develop conceptual understanding.
Thursdays - opportunities for using and applying knowledge to routine and non-routine problems and activities
which will encourage children to reason mathematically.
Fridays- closing the gaps –consolidating and reinforcing concepts children find challenging during the week.

2.2.5 Children’s Books  Presentation
Work should always be dated and the aim of lesson clearly written. Books are to be seen as ‘work’ books and the
recording of working and thinking is encouraged! Teachers each have their own style and expectation for this.
We encourage clear layout of calculations to minimise errors.
Reception practitioners should ensure that differentiated activities are annotated and clearly laid out in
progression order in learning journeys.

2.3       Equality and Inclusion (incl. differentiation, PP, SEND, MABLE+)
The daily maths lesson is appropriate for all pupils. Teachers will involve all pupils through differentiation.
All children have equal access to the curriculum. This is monitored by analysing pupil performance throughout
the school to ensure that there is no disparity between groups. Special care must be taken by all staff to ensure
that all children have equal opportunity to succeed in maths. Staff to ensure that images represented in resource



material motivate all children equally. Classroom presentation and organisation represent the achievement of all
abilities. Staff should make careful decisions about groupings and pairings. Staff should have high expectations of
all pupils.

According to the National Curriculum, the expectation is that the majority of pupils will move through the
programmes of study at broadly the same pace.
However, decisions about when to progress should always be based on the security of pupils’ understanding and
their readiness to progress to the next stage. Pupils who grasp concepts rapidly should be challenged through
being offered rich and investigative problem solving activities before any acceleration through new content.
Those who are not sufficiently fluent with earlier material should consolidate their understanding through
additional practice, before moving on.

2.3.1 How we cater for more able plus pupils
Where possible more able plus pupils will be taught with their groups and given the opportunities to reason,
investigate and explore maths concepts through differentiated group work and extra challenges. When working
with the whole class, teachers will differentiate the questions and ensuring that the more able plus pupils are
involved. More able children will also have the opportunity for additional challenge activities during lesson,
booster sessions and lunchtime clubs. Activities from the Teaching for Mastery document, NRICH, challenges for
the more able students along with challenge puzzles and games will be used to give children the opportunity to
deepen their understanding of concepts.  The more able children in all groups are expected to be given activities

which will deepen their understanding and give them the opportunity to analyse, explore, reason and apply their
knowledge to concepts taught.

In every class children have access to the’ Discovery Zone’ where there are challenge activity cards for children
to solve independently or with partners. In addition, there are non-routine problems and challenge activities
displayed around the school for children to solve.  Children who have solved problems correctly are rewarded in
achievement assembly on Fridays.

2.3.2 How we cater for pupils with particular needs
The national curriculum for mathematics reflects the importance of spoken language in pupils’ development
across the whole curriculum – cognitively, socially and linguistically. The quality and variety of language that
pupils hear and speak are key factors in developing their mathematical vocabulary and presenting a
mathematical justification, argument or proof.
They must be assisted in making their thinking clear to themselves as well as others and teachers should ensure
that pupils build secure foundations by using discussion to probe and remedy their misconceptions.
In the daily maths lesson we support children with English as an additional language in a variety of ways; e.g.
small group settings, repeating instructions, small step instructions, speaking clearly, emphasising key words,
using IWBs and ICT, use of visual tools, playing mathematical games, encouraging children to join in counting,
chanting, finger games, rhymes etc… Children use a range of mathematical resources to enhance their learning.
(numicon, Cuisenaire, base ten, Deines equipment etc.)

2.3.3 Pupils with special educational needs and disability (SEND) including those with individual education plans
Teachers will ensure that all pupils in their groups are fully engaged and that all sessions are planned to meet the
specific needs of their group, in their daily maths lessons. All children benefit from the emphasis on oral and mental
work and participating in watching and listening to other children demonstrating and explaining their methods.
However a pupil whose difficulties are severe or complex may need to be supported with an individualised
programme in the main part of the lesson.
Where applicable children’s IEPs incorporate suitable objectives from the National Curriculum and teachers keep
these objectives in mind when planning work.

When educational support staff are available to support groups or individual children they work collaboratively
with the class teacher. The support teacher feeds back to the class teacher when appropriate to inform
evaluations, assessment and future planning.



2.4    Use of ICT
ICT is used in numeracy lessons for modelling ideas and methods. Maths should be presented in practical
contexts that have real meaning for the children to grasp the concepts.     Wherever possible, we encourage the
children to apply their learning to everyday situations. ICT will be used in various ways to support teaching and
motivate children’s learning. ICT will involve laptops, smart boards, calculators, programmable toys and
audio-visual aids. Calculators should not be used as a substitute for good written and mental arithmetic. They
should therefore only be introduced near the end of key stage 2 to support pupils’ conceptual understanding
and exploration of more complex number problems, if written and mental arithmetic are secure. Teachers
should use their judgement about when ICT tools should be used.

2.5    Professional Development
Teachers are expected to keep up to date with subject knowledge and use current materials that are available in
school, online or from training sessions. Staff are also sent on local and national training.
Training needs are identified as a result of whole school monitoring and evaluation, performance management
and through induction programmes. These will be reflected in the School Development Plan. The Maths
coordinators will arrange for relevant advice and information,such as feedback from courses or newsletters, to
be disseminated. Where necessary, the Maths coordinators lead or organise school based training. Additional
adults who are involved with intervention programmes will receive appropriate training that may be school
based or part of central training.

SECTION 3         IMPACT

3.1  Assessment
Assessment is integral to high quality teaching and learning and lies at the heart of the process of promoting
children’s learning. It helps us to ensure that teaching is appropriate and that learners are making expected
progress. It provides a framework for setting educational objectives, monitoring and communicating children’s
progress. Assessment is carried out in partnership with children. We want our assessments of pupils’ progress to
celebrate success and reduce underachievement.

At Raynham, assessment must be a part of all teaching strategies, to help identify areas for development and
track progress. It helps us to strengthen learning across the curriculum and helps

teachers enhance their skills and judgments so that all learning is personalized to enable all children to make
progress in each lesson. All staff is regularly trained in our approach to assessment. We have a senior leader who
is responsible for assessment.

3.1.1  Our method of assessment
● Assessment serves many purposes, but the main purpose of assessment in our school is to help

teachers, parents and pupils plan their next steps in learning.
● We also use the outcomes of assessment to check and support our teaching standards and help us

improve.
● We assess pupils against learning objectives and success criteria, which are short, discrete, qualitative

and concrete descriptions of what a pupil is expected to learn, know and be able to do.
● Assessment criteria are derived from the school curriculum, which is composed of the National

Curriculum and our own local design.
● The achievement of each pupil is assessed against all the relevant criteria at appropriate times of the

school year.
● Each pupil is assessed as either ‘emerging’, ‘secure’ or ‘advanced’ each relevant criterion contained in

our expectations for that year and tracked accordingly



● For those pupils meeting the expected and exceeding the standards, we provide more challenging work
that will deepen their understanding.

● Assessment judgements are recorded and backed by a body of evidence created using observations,
records of work and testing.

● Assessment judgements are moderated by colleagues in school and by colleagues in other schools to
make sure our assessments are fair, reliable and valid.

3.1.2 Our use of assessment
● Teachers use the outcomes of our assessments to summarise and analyse attainment and progress for

their pupils and classes.
● Teachers use this data to plan the learning for every pupil to ensure they meet or exceed expectations.
● Pupil Progress meetings are held between teachers and leaders, who analyse the data across the school

to ensure that pupils identified as vulnerable or at particular risk in this school are making appropriate
progress and that all pupils are suitably stretched.

● The information from assessment is communicated to parents and pupils on a termly basis through
parents’ consultation meeting or one-one meeting with leadership team. Parents and pupils receive rich,
qualitative profiles of what has been achieved and indications of what they need to do next.

Pupil’s work should be marked in line with the Marking Policy and should model how corrections should be
made, giving children a chance to learn from their misconceptions or incorrect methods.

Future lesson design should depend on class success evaluated through marking and observations made during
the lesson.

Assessment of pupil work and progress is ongoing by the class teacher and informs future planning. Teachers
mark work in mathematics in line with the school’s marking policy. Teachers use termly topic assessment papers
which allow teachers to level children’s progress in maths, gathering evidence over the academic year. Teachers
use this information to inform planning for groups and individual pupils.

Summative assessments are made at least once per term in order to provide further understanding of where a
child is working in relation to age related expectations and to inform a more rounded judgement of their
abilities.

Assessment is regarded as an integral part of teaching and learning and is a continuous process. It is the
responsibility of the class teacher to assess all pupils in their class.
In our school, we are continually assessing our pupils and recording their progress through the termly key
objectives and descriptors in children’s books and on the tracker. We see assessment as an integral part of the
teaching process and strive to make our assessment purposeful, allowing us to match the correct level of work to
the needs of the pupils, thus benefiting the pupils and ensuring progress.
Assessment will take place at three connected levels: short-term, medium-term and long-term. These
assessments will be used to inform teaching in a continuous cycle of planning, teaching and assessment.

Short-term assessment will be an integral part of every lesson. Assessment for learning should occur throughout
the entire maths lesson, enabling teachers/teaching assistants to adapt their teaching/input to meet the
children’s needs. This feedback should be incisive and regular.

Electronic assessment in the Early Years is completed on a daily basis using “2Build a Profile”. Teachers use
“Classroom monitor” to collate evidence, identify gaps and support planning.
The teacher will share the objectives for the lesson with the children and make sure they are clear about what is
being expected of them to successfully achieve the objective. This is a necessary part of assessment for learning
and helps the children take ownership for their own learning. The short term assessment will also involve the
teacher checking the children’s understanding during and at the end of the session to inform future planning and
lessons.



Medium-term assessments will take place in Year 1 to Year 5 termly and Year 6 half termly.    ‘Focus’
assessments- designed by the school to match learning for each group and which have been closely
cross-referenced with key objectives in line with the NC.
Years 3-5 NFER assessments are done once a year and year 6 complete SATs Practice Papers half termly.
EYFS-daily teacher assessment, Yrs 1 and 2 do ongoing teacher assessments.  Year 2 also undertake Year 2 SATs in
June to inform and moderate TA levels.

Long-term. These assessments will be used to inform teaching in a continuous cycle of planning, teaching and
assessment.
The outcomes of the assessments will be recorded by the class teacher and used to inform the updating of the
Target Tracker every half term.
Assessment will also be made through the use of previous National Curriculum mathematics tests for pupils in
year 6. Teachers will also draw upon their class record of attainment against key objectives and supplementary
notes and knowledge about their class to produce a summative record. Accurate information will then be
reported to parents and the child’s next teacher.

Self-Assessment
Children should be involved in assessing their own work. This might include:

Thumbs up – How did they find the work?
Smiley faces, traffic lights, etc.
Pairs/small groups – talking through their processes for working out problems before working independently
Peer assessment- peers thoughts will be recorded periodically
Pupils’ voice – children to be given opportunities to evaluate their learning and record their thoughts through
different activities in their books.

Foundation Stage Assessments
Assessments are in line with the EYFS curriculum based on regular / daily observations and cross-curricular focus
activities. Through these practitioners determine children’s next steps and then plan an appropriate challenging
curriculum. Intervention groups are based around closing the gaps. More able plus children are supported and
set challenges in order to move them on.
Reception teachers complete the end of key stage EYFS Profile for Problem Solving Reasoning and Numeracy in
the following areas:

● Numbers (Calculating)
● Shape, space and measure

3.2     Monitoring and Evaluation
Monitoring and evaluation of Maths teaching in the School is carried out by the Maths Co-ordinator and the
Deputy Head teacher overseeing the Key Stage. When possible, discussion with children will take place along
with scrutiny of work. Planning is moderated by the LMT team.

Monitoring of children’s progress begins with performance review meetings but continues with the subject
leader evaluating further evidence to ensure children are making progress. This monitoring happens through
examination of work in books, pupil interviews, analysis of assessment results and the assessments used, and
through other means depending on what information needs to be gleaned.
Following monitoring activities, feedback is given to staff about how they can strengthen their practice and CPD
(professional development) opportunities built in where it would be deemed valuable. These might take the
shape of inputs during staff meetings, INSETs or by a variety of other means.



Where specific initiatives have been put in place through action planning for school development, these are
monitored by the subject leader in order to evaluate their impact. Findings are reported to the Head teacher and
governors through use of the ‘Subject Leader’s Ongoing Report’.
The success of interventions is also monitored by the Inclusion manager and this informs future planning of
intervention

3.3    Tracking and Diminishing the Differences
3.3.1 Tracking and Intervention
Tracking is used in order that children who are not making good progress over time can be targeted for support
in one form or another. What that support will and how intensive, depends upon the child’s needs and it may be
a simple strategy within whole class teaching that is needed. Where further support is deemed necessary,
children can access interventions.

At Raynham, we aim to provide children who are not making good progress, with extra support through
interventions. Interventions in maths should be based on developing key number skills that are appropriate for
the children involved. Intervention provided to boost children’s progression in maths should be tightly planned,
with success criteria set and assessments made frequently to ensure progress is being made. Whilst
interventions could be carried out by Teaching Assistants and experienced teachers, what is being taught and
how it is delivered is the class teacher’s responsibility and communication is essential. Progress meetings with
intervention teachers and teachers are planned as regularly as is possible with maths coordinator.
We identify from tracking any gender issues that exist and plan initiatives that would address these as part of
teacher performance review meetings where children’s performance is evaluated on an individual basis with
class teachers.

We also examine the progress of ability groups and those with English as an additional language, those entitled
to the Pupil Premium and those with a Special Educational Need. Where data indicates a whole school issue, it
will form part of the School’s Action plan which runs alongside the School Development Plan. Sometimes it will
influence the School Development Plan itself.

Reviewed February 2020

Other policies and documents to be read in conjunction with the Maths Policy:
Calculation policy
National Curriculum 2014
Teaching and Learning Policy
Marking Policy
SEN Policy
Homework Policy



Appendix 1 – Action Plan at a Glance



Appendix 2 – Lessons Structure





Appendix 3 – Times Tables Half-Termly Learning Plan

Times Tables Half-Termly Learning Plan

This timetable outlines the required schedule for teaching times

tables each half term.

Table 1 – weekly schedule

Week 1 Chants, songs and speedy x table practise

Week 2 Chants, songs and x table x 2 digit numbers

(e.g. 24 x 2)

Week 3 Chants, songs and x table x 3 digit numbers

(e.g 125 x 2)

Week 4 Chants, songs and division table (e.g. 24÷2)

Week 5 Chants, songs and combination of x 2 and 3

digit numbers

Week 6 Chants, songs and speedy x table

(reassessment)

* Adapt weekly schedule to meet the needs of the children in the class.

The below timetable should be used for medium term planning.

Table 2 – yearly overview of timetables to be covered in each Year group
Year groups Aut 1 Aut 2 Spr 1 Spr 2 Sum 1 Sum 2

Reception
Chants/songs Chants/songs Chants/songs Chants/songs Chants/songs Chants/songs

Year 1 2x 5x 10x 2x 5x 2, 5, 10x

Year 2 2x 5x 10x 3x 3x 2, 3, 5, 10x

Year 3 4x 8x 3x 4,2x 8,5x 4,8,3x

Year 4 6x 7x 9x 6,3x 7,4x 6,7,9x

Year 5 9,4x 10,8x 11,7x 9,6x 8,7x 9,3,11x

Year 6 12x 12,7x 12,9x 12,8x Revise all

tables

Revise all

tables

Assess prior knowledge upon entry to year group and plan according to the knowledge

of the children or a group.

If children are secure in times table move them to the next times table and keep

revisiting previous times table learning.

Please from 2020, Year 4 children will be completing Timestables SATs test in June.



Appendix 4 – Maths Curriculum Topics Yearly Overview



Appendix 5 – Medium Term Plans by Year Group












